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COLLEGE CONTACT:
BRIEF DESCRIPTION
As part of its General Education curriculum, the University of Illinois at Urbana-Champaign
requires all undergraduates to complete one course designated as “Western culture” and either a
“non-Western culture” or a “U.S. minority culture” course. Given the multicultural, multiracial
nature of U.S. society, as well as the race relations/diversity climate on campus and in society at
large, CORE firmly believes that all undergraduate students at the university need to take a U.S.
minority culture course as a requirement for graduation. We thus propose that the Senate of the
Urbana-Champaign Campus change the Cultural Studies General Education requirements so that
students have to take both a non-Western culture and a U.S. minority culture course. This
proposal, which has been endorsed by the General Education Board and the Senate Committee
on Equal Opportunity and Inclusion, would become effective for students entering the university
in Fall 2018. This revised proposal reflects CORE’s ongoing discussions with the Provost’s
Office and various campus entities and individuals, and conclusions drawn from these
discussions.
A full justification for the proposed change, as well as other details, can be found in the
non-binding appendices to the proposal.
PROPOSED MAIN MOTION
Be it Resolved that the Senate of the Urbana-Champaign Campus:

Proposal revised April 2016
Transmitted to the Education Policy Committee of the Faculty Senate on April 13, 2016

1. Amend EP.89.09 as follows (text to be deleted is marked as strikeout text; text to be
inserted is underlined with a solid line):
Cultural Studies
Each student will obtain credit for two three courses
approved for satisfaction of the Cultural Studies
requirement. One of these courses must be approved and
designated as concentrating on Western culture, and
one on either non-Western culture or American subcultures and minority groups and one on U.S. minority
culture.
These courses may fulfill other curricular requirements
(e.g., in the major, or in one of the other General
Education categories), but may not both be taken from
the same General Education category. (Note: While such
terms as “Western culture” and “minority groups” are
imprecise and can be misleading, it is assumed for the
purposes of this proposal that these terms will
communicate the intent of the requirement sufficiently
for course approval guidelines to be clearly developed.

These changes shall apply to baccalaureate degree programs with catalog terms of Fall
2018 and later.
2. Charge the General Education Board to review criteria for approval of courses
in all Cultural Studies categories and for courses to be approved in multiple General
Education categories, and to submit proposed changes to the Senate Educational Policy
Committee on or before December 31, 2016. The Board’s proposed criteria shall ensure
that courses approved for the U.S. minority culture category appropriately and
substantially address the experiences, conditions, and perspectives of U.S. racial minority
populations, and that courses focusing on other socially significant identities (for
example, sexuality, gender, religion, and disability) or broadly on diversity are
appropriate for this requirement as long as the experiences of U.S. racial minorities are
significant to these courses.
3.
Charge the General Education Board to review disparities between EP.89.09 as
amended here and GB.91.02 on one hand, and the campus implementation of General
Education as amended here on the other hand, and recommend further amendments or
revisions to those documents to the Senate Educational Policy Committee on or before
March 1, 2017.
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Appendix A:
Rationale for Requiring All Students to Take a U.S. Minority Culture Course
The proposed change to the General Education requirement, which involves students taking both
a non-Western culture and a U.S. minority culture course, is predicated on the idea that
undergraduates at the University of Illinois must develop an understanding of the life and culture
of U.S. racial minority populations if they are to function as responsible and ethical citizens in
our increasingly multicultural, multiracial society. The change is thus put forth in the spirit of
advancing the University’s goals of providing students with transformative learning experiences
and of promoting “Social Equality and Cultural Understanding,” one of the six themes in the
Visioning Future Excellence at Illinois Outcome Report (Illinois Office of the Chancellor, 2013).
It is also in line with the Provost’s Campus Conversation on Undergraduate Education, which
envisions that the Illinois student will have a “strong ethical orientation including respect for
difference, appreciation of cultural diversity, historical consciousness, responsibility for self and
care for others” (Illinois Office of the Provost 2014:3).
Importantly, CORE is not alone in calling for all students at Illinois to take a U.S. minority
culture course. Our work has deep roots in discussions of diversity at the University going back
many years. For example, in 2006-2007, almost ten years ago, the Chancellor’s Diversity
Initiatives Committee submitted its final report entitled “Project 2012—Transforming Illinois:
Re-envisioning Diversity and Inclusion.” Its purpose was to “provide recommendations to assist
Illinois during the course of the report’s five-year timetable in reaching the next level of
excellence in education, scholarship, and public engagement by creating and sustaining an
academic environment of diversity and inclusion, ultimately achieving national recognition as an
exemplar of these values” (Neville and Peña-Mora 2007: 1). Among its recommendations under
“Goal 2: Increase Cultural Competence” was this: Require a 3 hour course on U.S. Minorities (as
part of the Cultural Studies General Education requirement). Today, the call for a U.S. minority
culture requirement for all students is echoed by such groups the Illinois Student Senate SubCommittee on Cultural, International, and Minority Student Affairs, which is composed of
students dedicated to dealing with issues related to cultural awareness, diversity, tolerance,
inclusivity, and discrimination. The “Racial Microaggressions @ the University of Illinois,
Urbana-Champaign: Voices of Students of Color in the Classroom” report, which was release in
the spring 2015, also calls for all students to complete a General Education requirement focused
on race (Harwood et al. 2015). Finally, CORE has reached out to departments, colleges, student
groups, and associate deans. All have expressed the need for increased sensitivity about U.S.
racial/ethnic minorities in the classroom (See Appendix G for letters of support).
That there is need for students to be educated about U.S. racial and ethnic minority issues is clear
from recent national and local events. National events have been the focus of increasing
attention. We are all painfully aware of the shooting deaths of young Black people—men and
women—and the social turmoil and social movements these events have provoked, including the
surging #BlackLivesMatter movement. At Illinois, there are the continuing concerns regarding
“the chief” and, more recently in early April 2016, chalked messages in front of the
Latino/Latina Studies building which has intensified concerns about personal safety for people of
color on our campus.
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CORE believes that curricular reform can play an important role in dealing with such national
and local issues. Indeed, there is strong empirical evidence indicating that addressing U.S. racial
and ethnic diversity through the curriculum contributes to both individual growth and improving
campus climate. A report evaluating the ethnic studies requirement at the University of
Wisconsin-Madison found that the requirement has played an important role in bringing
awareness of diversity to the campus and improving student capacity to analyze inequalities
based on race. The report also notes that the requirement appears to have a positive impact on the
racial climate in the university: “students were more likely to think about ethnic diversity and the
experiences of those in a different ethnic group, more likely to talk to their friends about
diversity, more likely to seek information, and more likely to interact with people outside their
racial/ethnic group after taking” an ethnic studies course (Ralston 2002).
Studies of requirements at other universities have produced similarly positive results. An
analysis of Berkeley’s American Cultures (AC) requirement found that students in AC courses
that featured above-average levels of inequality content—that is, content that includes analyses
of structural racism and pays attention to the perspectives of historically marginalized
populations—developed positively in terms participation, openness to multiple perspectives,
active thinking, justice-orientation, and structural thinking about racial inequality (Gordon da
Cruz 2013). And a study of a diversity requirement at a public university in the Northeast found
that students who had completed their diversity course had reduced levels of racial prejudice
compared to students who had just started the course, with the former students having overall
more positive views of African Americans (Chang n.d.).
In general, courses focused on racial and ethnic minorities, particularly when they highlight
issues of power and inequality, have been associated with a number of positive learning
outcomes: improved attitudes about race (Chang n.d.; Brantmeier 2012; Neville et al. 2014);
openness to diverse viewpoints and a pluralistic orientation (Hurtado, Ruiz, and Whang 2012);
enhanced civic engagement and democratic participation (Gurin et al. 2004; Gordon da Cruz
2013); improved social agency and social action engagement (Nelson Laird et al. 2005);
heightened cognitive development (including critical thinking and disposition toward complex
thinking) (Nelson Laird 2005) and moral and affective development (greater tolerance, empathy,
and critical evaluation of stereotypes) (Engberg and Porter 2013). Importantly, these positive
learning outcomes translate into an improved campus climate with respect to racial and ethnic
difference (Hurtado et al. 2012).
In sum, CORE feels that students at Illinois must take a course focused on U.S. cultural
minorities in order to be able to function in our multiracial democracy. Such courses not only
help to produce students who are more open to multiple perspectives and empathetic toward
others, but also critical thinkers who engage in participatory citizenship. Together with other
initiatives underway on campus (Campus Conversation on Undergraduate Education, “LENS”
Diversity Certificate, the work of the Ethnic Studies and Women and Gender Studies units,
#BeingBlack@Illinois, and so forth), we hope that having all undergraduates take a U.S.
minority course will serve as an instrument for developing a more open and empathetic
university community.
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Appendix B:
Procedural Background

EP.89.09 is the Senate action that created our current campus system of General Education
requirements. This action also created the General Education Board to oversee those
requirements. A change in General Education requirements is best enacted by either amending
(as here) or replacing EP.89.09.
From EP.89.09, the General Education Board’s charge includes developing and publishing
criteria for approval of courses in each category, soliciting proposals from academic departments
for General Education course offerings, and approving courses that meet published criteria.
These criteria are expressed in the Board’s document GB.91.02. The General Education Board
is thus the appropriate body to finalize criteria for certifying U.S. minority culture courses. This
should be done by amending or replacing GB.91.02. According to EP.89.09 these criteria
require approval of the Senate (via the Senate Committee on Educational Policy) and the
Provost.
The General Education requirements envisioned in EP.89.09 have never been fully implemented,
a situation that has existed since the first implementation of EP.89.09 in the early 1990s. In
2000, EPC recommended to the Senate a proposal (EP.00.06) to align General Education policy
with the current practice. The Senate debated that proposal and voted to table it. Drafting a
further revision of EP.89.09 to address this question would be an appropriate task for the General
Education Board. Given that the campus has operated for more than twenty years with this
disparity between General Education policy and practice, the sponsors believe that we could
make the timely changes proposed here, and encourage the General Education Board to consider
this policy/practice mismatch going forward.
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Appendix C:
Estimating Seat Demand, Current Capacity, and Additional Seats Needed
In order to ascertain the resources needed to implement the change in the Cultural Studies
General Education requirement, CORE, with the help of ATLAS (Applied Technologies for
Learning in the Arts & Sciences) and DMI (Division of Management Information), undertook an
analysis of seat demand for both non-Western courses and U.S. minority courses should the
change take place, current course capacity, and the number of additional seats that would be
needed to meet the future demand.
Estimating Demand
Should the new requirement be implemented, there will be three primary sources of demand, at
least initially, for Cultural Studies General Education classes: incoming freshmen, transfer
students, and continuing students. The demand from continuing students—that is, students under
the old requirement—will be temporary until they all graduate. In determining potential demand,
ATLAS and DMI made the following assumptions:
•

•
•
•

•
•

•

Beginning Fall 2018, new undergraduate students will be required to obtain credit for one
U.S. minority culture class and one non-Western culture class at some point during their
undergraduate studies
Estimated incoming freshmen class of 7,400
Estimated incoming undergraduate transfer class of 1,300 (20% of which will transfer
courses to fulfill the Cultural Studies requirement)
Continuing students will not be required to fulfill the new requirement, but a portion (see
next bullet) will end up taking either U.S. minority course or a non-Western culture under the
old requirement
Continuing students will maintain the current 5-year average level of course registrations for
U.S. minority culture classes and non-Western culture classes (see Table C4)
The new Cultural Studies General Education Requirement will be phased in over the course
of 4 years, with approximately 25% of a given freshman class taking a course in each of four
years of their studies and 50% of a given transfer class taking a course in each 2 years of
their studies. (see Table C4)
The new requirement will be fully implemented by academic year 2021-22

Based on these assumptions, ATLAS and CORE estimate that once the new requirement is fully
implemented (in 2021-22) we will need, per year, 8,440 total seats in non-Western classes and
8,440 in U.S. minority courses. Until we reach that point, the number of seats will vary from year
to year (see Table C1).
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Table C1: Seat Projections

Non-Western
U.S. Minority

2018-19
9,330
4,642

19-20
8,598
6,032

20-21
8,494
7,226

21-22
8,440
8,440

22-23
8,440
8,440

Existing Capacity
There are an estimated 88 courses that currently fulfill the non-Western culture requirement. And
there are an estimated 66 courses that currently meet the General Education U.S. minority culture
requirement, 59 of which have been taught at least once during the last five years. The vast
majority of U.S. minority culture classes are taught every year and some every semester. To
determine existing capacity in both non-Western and U.S. minority culture courses, CORE asked
ATLAS to produce a report of the total number of seats offered for each requirement for each of
the past five years, including summer (see Table C2).
Table C2: Seats Capacity in Non-Western Culture Courses

Non-Western
U.S. Minority

2010-11
10,829
3,922

11-12
11,069
4,247

12-13
11,505
4,021

13-14
11,500
3,817

14-15
11,649
4,043

On the basis of these figures, we estimate that, if the status quo remains, the course capacity in
Fall 2018 (the first year of the proposed Cultural Studies requirement) would be approximately
11,649 for non-Western culture classes and about 4,043 for U.S. minority culture classes.
Additional Seats Needed
The seat demand estimates and existing capacity numbers suggest that we currently have the
capacity for all students to take a non-Western culture course. Our current seat capacity is
11,649, while the seat demand would about 8,440 when the new requirement is fully
implemented. For the U.S. minority culture courses, we would need to build more seat capacity.
ATLAS and DMI estimate that we will need an additional 4,397 U.S. minority culture in order to
meet the estimated total demand of 8,840 seats when the requirement is fully implemented in
2012-22. The additional seats would be added gradually over the course of 4 years beginning in
Fall 2018 (see Table C3). No new seats would be need in 2022-23 or beyond.
Table C3: Additional Seats Needed

Non-Western
U.S. Minority

2018-19
0
599

19-20
0
1,390

20-21
0
1,194
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21-22
0
1,214

22-23
0
0

Total
0
4,397

Table C4: Gen Ed Seat Projection
Assumptions
Assumption for Entering Freshmen
Incoming class of 7400: 25% of students take the course in each of four years of their
studies
Seats
2018-2019 2019-2020 2020-2021 2021-2022
Entering
(Su,Fa,Sp)
(Su,Fa,Sp) (Su,Fa,Sp) (Su,Fa,Sp)
Fall 2018
Freshmen
1,850
1,850
1,850
1,850
Fall 2019
Freshmen
1,850
1,850
1,850
Fall 2020
Freshmen
1,850
1,850
Fall 2021
Freshmen
1,850
Fall 2022
Freshmen
Total
1,850
3,700
5,550
7,400
Non-Western seats for
freshmen
U.S. Minority seats for
freshmen

2022-2023
(Su,Fa,Sp)
1,850
1,850
1,850
1,850
7,400

1,850

3,700

5,550

7,400

7,400

1,850

3,700

5,550

7,400

7,400

Assumption for Entering
Transfers
Incoming class of 1300: 20% transfer a course, and 40% take the course in each of two years of
their studies
Seats
2018-2019 2019-2020 2020-2021 2021-2022 2022-2023
Entering
(Su,Fa,Sp)
(Su,Fa,Sp) (Su,Fa,Sp)
(Su,Fa,Sp)
(Su,Fa,Sp)
Fall 2018
Transfers
520
520
Fall 2019
Transfers
520
520
Fall 2020
Transfers
520
520
Fall 2021
Transfers
520
520
Fall 2022
Transfers
520
Total
520
1,040
1,040
1,040
1,040
Non-Western seats for
transfers
U.S. Minority seats for
transfers

520

1,040

1,040

1,040

1,040

520

1,040

1,040

1,040

1,040
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Assumption for Continuing Students
(5-year) Average number of course registrations (by class) for Non-Western Culture and U.S.
minority culture
Seats
2018-2019 2019-2020 2020-2021 2021-2022 2022-2023
Continuing
(Su,Fa,Sp)
(Su,Fa,Sp) (Su,Fa,Sp) (Su,Fa,Sp) (Su,Fa,Sp)

Sophomores

Juniors

Seniors

Total

Sophomores

Juniors

Seniors

Total

NonWestern
Culture
NonWestern
Culture
NonWestern
Culture
NonWestern
Culture
U.S.
minority
culture
U.S.
minority
culture
U.S.
minority
culture
U.S.
minority
culture

Non-Western seats for
continuing
U.S. Minority seats for
continuing

3,102

1,954

1,954

1,904

1,904

1,904

6,960

3,858

1,904

-

-

980

656

656

636

636

636

2,272

1,292

636

-

-

6,960

3,858

1,904

-

-

2,272

1,292

636

-

-
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Total
Total NonWestern seats
Total U.S.
Minority seats
2014-2015 Non-Western
Capacity
2014-2015 U.S. Minority
Capacity

2018-2019
(Su,Fa,Sp)

2019-2020
(Su,Fa,Sp)

Seats
20202021
(Su,Fa,Sp)

9,330

8,598

8,494

8,440

8,440

4,642

6,032

7,226

8,440

8,440

11,649
4,043
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2021-2022
(Su,Fa,Sp)

20222023
(Su,Fa,Sp)

Appendix D:
Meeting Anticipated Additional Seat Need
The successful implementation of the revised General Education Cultural Studies requirement
will necessitate increasing the number of seats in U.S. minority classes. This can be
accomplished by employing three tactics. The first tactic involves increasing the size of some
existing U.S. minority culture courses. A cursory look at the Illinois Course Catalog indicates
that there are at least 25 U.S. minority culture courses that have the potential to become larger
(see Table D1). These courses are generally introductory level courses, some of which are
offered at least two semesters per year. We note here that it would not be a good idea to increase
the size of all existing courses. Since students’ have different learning styles, CORE think it is
important to offer students a variety of options to choose from—ranging from large lecture
course to smaller seminars—in meeting the Cultural Studies General Education requirement.
Regardless of the size of the courses, it would be important for instructors to utilize active
pedagogies in their teaching. Courses that involve discussion, inter-group dialogue, and
community engagement have been shown to produce better outcomes when teaching about
sensitive topics such as race.
The second tactic involves departments submitting for approval to the General Education Board
courses that meet the requirements to be classified as U.S. minority culture courses but are not
currently certified. CORE has identified about 26 such courses (see Table D2). A majority of
these courses already meet other General Education Requirements (generally either Social &
Behavioral Sciences or Humanities & the Arts).
The third tactic that can be employed to increase seat capacity involves the creation of new U.S.
minority culture courses. The number of new courses needed will depend on how much the seat
capacity will be increased using the first two tactics. As discussed later, an implementation
committee will be responsible for helping determine the number of new courses needed.
CORE is fully confident that meeting the anticipated demand can be accomplished. There is very
strong support across campus for changing the Cultural Studies General Education requirement,
with many units indicating they are primed to meet the new demand. The units committed to
helping implement the new requirement include Asian American Studies, African American
Studies, Sociology, History, Psychology, English, Communication, Gender and Women’s
Studies, Political Science, Anthropology, Latina/Latino Studies, the School of Literatures,
Cultures, and Linguistics, the College of Education, the College of Media, and the School of
Social Work (See Appendix H for the list of letters of support).
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Table D1. General Education Courses Identified for Growth
Course Number and Name
AAS 100: Intro Asian American Studies
AAS 120: Intro to Asian Am Pop Culture
AFRO 100: Intro to African American St
AFRO 101: Black America, 1619-Present
AFRO 103: Black Women in the Diaspora
AIS 101: Intro to Amer Indian Studies
ANTH 106: Hist Arch Americas
ANTH 160: Contemporary Social Issues
ENGL 259: Afro-American Literature I
ENGL 260: Afro-American Literature II
ENGL 286: Asian American Literature
EPS 310: Race and Cultural Diversity
EPSY 202: Exploring Cultural Diversity
HIST 275: Afro-American History to 1877
HIST 276: Afro-American Hist Since 1877
HIST 277: Encounters in Native America
HIST 278: U.S. Native Americans Since 1850
HIST 281: Constructing Race in America
LLS 100: Intro Latina/Latino Studies
LLS 242: Intro to Latina/o Literature
LLS 250: Latina/os on the Bronze Screen
LLS 279: Mexican-American History
MACS 211: Intro to African-American Film
PS 201: U.S. Racial & Ethnic Politics
SOCW 300: Diversity: Identities & Issues
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Table D2. Potential General Education Cultural Studies Courses
Course Number and Name
AAS 250: Asian American Ethnic Groups
AAS 291: Hinduism in the United States
AFRO 226: Black Women Contemp U.S. Society
ANTH 241: Human Variation and Race
ANTH 259: Latina/o Cultures
ANTH 265: Ethnicity in the U.S.A
JOUR 250: Journalism Ethics & Diversity
LER 320: Gender, Race, Class and Work
LING 250: Language Diversity in the U.S.A
LLS 220: Mexican & Latin Am Migration
LLS 238: Latina/o Social Movements
LLS 240: Latina/o Popular Culture
LLS 265: Politics of Hip Hop
LLS 278: Mapping Latina/o Inequalities
MACS 375: Latina/o Media in the U.S.
PS 315: African American Politics
PS 316: Latina/Latino Politics
PS 317: Asian American Politics
PSYC 312: Psychology of Race & Ethnicity
RST 230: Leisure Services and Diversity
SOC 225: Race and Ethnicity
SPAN 232: Spanish in the Community
THEA 203: Theatre of Black Experience
UP 260: Social Inequality and Planning
UP 335: Cities and Immigrants
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Appendix E:
Budgetary and Staff Implication
The revision of the Cultural Studies General Education requirement may necessitate investing
resources in the form of funds to hire Teaching Assistants and a small number of additional
faculty.
Faculty Resources
We anticipate that there will be minimal faculty budgetary impact given that most of the demand
created by the new requirement can be met through existing courses. Discussions with deans,
department leaders, and faculty indicate that the new requirement can be implemented with the
current number of faculty and new faculty hired in ongoing hiring processes of the university.
Additional capacity will come from increasing enrollment in existing courses, proposing existing
courses for Gen Ed approval, and new courses that are already being developed by faculty,
including courses in the Ethnic Studies programs and in the new Grand Challenge Learning
initiative.

TA Support
The primary resource needed to successfully implement the revised requirement will be funds for
TA support and training. Given that courses on racial/ethnic minorities tend to deal with highly
sensitive topics, we do not generally recommend that such courses be strictly lecture based. For
larger classes, this means they will generally need to have discussion sections. We estimate that
we will need at most approximately 73 50% TAs in order to staff all U.S. minority courses. We
begin with the assumption that we need to create approximately 4,397 new seats in order to
implement the new requirement. If all of these students were to need sections, which are
generally capped at 30 students, we would need to form about 146 sections. Since 50% TAs
generally teach 2 sections, the campus would need 73 TAs.
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Appendix F:
Impact on Other Units and Facilities
This proposal should not negatively impact most units or programs on campus. The vast majority
of majors can easily incorporate the added General Education requirement. However, programs
with minimal flexibility in their degree requirements will need to find ways to incorporate the
new requirement. CORE has identified at least three ways this can be accomplished. First, most
programs on our campus require several hours of elective offerings. The existence of these
electives suggests that impacted programs have the room to allow for students to satisfy a U.S.
minority cultures course within the existing number of degree hours by substituting the U.S.
minority cultures requirement for one of the electives. Second, the General Education Board
allows classes to fulfill more than one General Education requirement. Students in programs with
less flexibility can be encouraged to take Cultural Studies General Education courses that also
fulfill another requirement. Currently, most Cultural Studies courses satisfy more than one
requirement. Third, the revision of the Cultural Studies requirement represents an opportunity for
departments on campus to reflect on the role of race and ethnicity in their curriculum. It is
conceivable that very specialized majors could develop courses on race and ethnicity that would
be central components of the major as well as fulfill the Cultural Studies General Education
requirement.
The proposal will also require Facility Management and Scheduling in the Office of the Registrar
to identify appropriate classrooms space for the additional courses and seats.
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Appendix G:
Implementation and Effective Desired Date
In order to provide sufficient time to scale up existing courses, for the General Education Board
to approve new courses, and for the colleges and the Provost’s Office to revise as necessary the
existing degree requirements to incorporate change to the Cultural Studies requirement, the
proposed implementation will be with the entering freshman and transfer class of Fall 2018. To
ensure an effective rollout, colleges can propose to stagger implementation as one option among
a range of options to ensure the successful implementation this proposed Gen Ed revision.
The General Education Board will have responsibility for developing guidelines for classes
under this proposal and for assessing both existing and new courses that could be certified for
meeting General Education requirements, as is now the case. One implementation issue of note
relates to “double counting,” a topic that has been the subject of many discussions. EP.89.09
states that Cultural Studies courses “may fulfill other curricular requirements (e.g., in the
major, or in one of the other General Education categories, but may not both be taken from
the same General Education category.” This statement does two things: 1) it allows Cultural
Studies courses to be certified in one or more additional General Education categories—“double
counting”—and 2) it places a restriction on the combinations of such courses that students may
take. Let us address each of these items.
Our proposal leaves the policy on multiple certifications unchanged. Currently, a course is only
certified in multiple General Education categories when the General Education Board determines
that the course meets the criteria for all of the categories. Allowing multiple certifications is a
policy that respects the interconnected nature of culture, knowledge, and the human experience.
The ability to take these courses offers students flexibility in satisfying their degree
requirements, making it easier for them to pursue minors, take additional electives, or explore
other educational interests without prolonging their time to graduation or the cost of their
education. Thus, we support continuation of multiple certifications for courses where the
General Education Board judges that to be appropriate.
Our proposal removes the restriction on which combinations of these courses students may use to
fulfill their General Education requirements. This restriction is an aspect of our General
Education scheme that has never been implemented, and we have not been able to recover the
original rationale behind its inclusion in the policy. Students have also asked for it to be
eliminated. Removing the restriction would maintain flexibility in the way students complete
their General Education requirements, hence this is what we recommend.
As a result of broad consultations across the campus, the General Education Board adopted as
one of its recommendations that the Provost and Board establish an augmented process for
overseeing administrative aspects the implementation of the new requirement. The process
should include at least one representative from each college as well as faculty with scholarly
expertise in this area. This process would assist in developing a detailed implementation plan,
working with departments and colleges to develop and offer additional courses, and
recommending ways that departments can incorporate other dimensions of diversity into
race/ethnicity classes.
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Appendix H:
Letters of Support
Colleges and Division of General Studies
College of Agricultural, Consumer and Environmental Sciences, September 28, 2015; Robert
Hauser, Dean; Laurie Kramer, Associate Dean
College of Applied Health Sciences, August 21, 2015; Tanya M. Gallagher, Dean
College of Business, September 22, 2015; Jeff Brown, Dean
College of Education, September 3, 2015; Mary Kalantzis, Dean
College of Engineering, October 2, 2015; Andreas C. Cangellaris, Dean
College of Fine and Applied Arts, August 28, 2015; Edward Feser, Dean
Division of General Studies, May 15, 2015; Daniel J. Tuner, Director
College of Liberal Arts and Sciences, September 9, 2015; Brian Ross, Executive Associate Dean
College of Media, September 3, 2015; Jan Slater, Dean
School of Social Work, May 6, 2015; Wynne S. Korr, Dean and Professor
Academic Departments
African American Studies, April 13, 2015; Ronald Bailey, Professor and Head
Anthropology, April 13, 2015; Andrew Orta, Professor and Head
Asian American Studies, March 31, 2015; Soo Ah Kwon, Associate Professor and Interim Head
Communication, April 6, 2015; John P. Caughlin, Professor and Acting Head
Educational Psychology, March 27, 2015; Daniel Morrow, Professor and Chair
English, March 30, 2015; Michael Rothberg, Professor and Head
Gender and Women Studies; April 11, 2015; Stephanie Foote, Professor and Chair
History, March 25, 2015; Diane Koenker, Professor and Chair; John Randolph Associate
Professor and Director of Undergraduate Studies
Latina/Latino Studies, April 21, 2015; Jonathan Xavier Inda, Chair and Associate Professor
Political Science, March 30, 2015; William Bernhard, Professor and Head
Psychology, March 19, 2015; David E. Irwin, Professor and Head
Recreation, Sport and Tourism, March 19, 2015; Laurence Chalip, Head
School of Literatures, Cultures and Linguistics, April 10, 2015; Jean-Phillipe Mathy, Professsor
and Director
Sociology, April 1, 2015; Antoinete Burton, Interim Head
Campus Leadership
Chancellor Phyllis Wise and Provost Ilesanmi Adesida, May 14, 2015
Vice Chancellor for Student Affairs, April 30, 2015; C. Renee Romano
Enhancing Diversity, Guiding Excellence, May 13, 2015; Wendy Heller, Professor and Provost
Fellow; James Anderson, Professor and Chair of EDGE Committee; Sandra RodriguezZas, Professor, and Steve Zimmerman, Professor
Native American House Advisory Board, September 22, 2015; Brenda Farnell, Chair Native
American House Advisory Board Committee and Professor of Anthropology and Native
American Studies
Senate Committee on Equal Opportunity and Inclusion, September 17, 2016; Kathryn Oberdeck,
Chair
Steven C. Zimmerman, Roger Adams Professor of Chemistry, May 12, 2015
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Students
African American Studies Scholars Cultural Committee, May 1, 2015
Asian Pacific American Coalition, March 30, 2015
Central Black Student Union, September 18, 2015
Native American and Indigenous Student Organization (NAISO), April 20, 2015
Requirement of both U.S. and Minority and Non-Western GenEd Petition
Students in AFRO 100 Intro to the African American Experience, May 10, 2015
La Casa Advisory Board, February 25, 2016
Graduate Employees Organization (GEO), April 2016

As an illustration of the serious attention which has been devoted to this discussion, we are
including the text of the letter from the Senate Committee on Equal Opportunity and Inclusion
(EQ), September 17, 2016, Kathryn Oberdeck, Chair. CORE’s discussion with the EQ
committee and the position it offered regarding the importance of addressing other socially
significant identities was especially important for developing CORE’s position on this set of
concerns: “The language of the proposal should acknowledge the breadth of diversity to which
UIUC curriculum needs to aspire, and recommend ways of incorporating intersections of the
ethnic and racial dimensions of diversity and inequality on which it focuses with such additional
dimensions of diversity as gender, disability, sexual orientation, class, religion, nationality,
citizenship, etc.” The full text is included below with all of the letters listed above.
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UNIVERSITY OF ILLINOIS
AT URBANA–CHAMPAIGN
La Casa Advisory Board
1203 West Nevada Street, MC-145
Urbana, IL 61801

February 25, 2016

Jonathan Xavier Inda, Co-Chair, Curriculum Diversity Committee, CORE
Chair, Department of Latino/a Studies, University of Illinois, Urbana-Champaign
Ronald W. Bailey, Chair, CORE
Head, Department of African American Studies, University of Illinois, Urbana-Champaign
Dear Jonathan and Ron,
The La Casa Cultural Latina Advisory Board is writing to express strong support for the
Chancellor’s Committee on Race and Ethnicity’s proposal to change the General Education
requirements to include a course on both U.S. minority cultures and non-Western cultures. As a
committee that supports the La Casa, we have been privy to the complex challenges that
Latino/a and other minority students face on campus and in the community. As we prepare
global, responsible, concerned leaders, we believe it is imperative to increase the
understanding of every Illinois student, especially with specific attention of the many
contemporary issues facing U.S. minorities and other marginalized peoples and cultures across
the globe. The critical nature of these courses yields healthy and progressive development of all
students at the University of Illinois. We believe that by implementing this general education
requirement, the campus climate has the potential to shift, and we will truly be forging an even
more Inclusive Illinois both in and outside of the classroom. We view the proposed changes to
the General Education course requirement as a positive step towards creating a better climate
for all students to learn and engage together.
Sincerely,
La Casa Advisory Board
Moises Contreras
Amanda Cox
Lizette Dorantes
Betoel Urias Escobar
Diego Espino
Gabriela Garcia
Melissa Guevara

Ivy Delgado Hernandez
Kimberly Hodges
Francisco Masso
Natasha Murray-Everett
Sandy Perez
Krissy Pettigrew
Giocanda Guerra Perez (ex officio)

telephone 217-333-4950 ·fax 217-244-4513
email lacasa@illinois.edu

Subject:
Date:
From:
To:

Statement of support for EP.16.23
Mon, 11 Apr 2016 10:37:01 -0500
Andrea Herrera <andrea@uigeo.org>
Bettina Francis <bfrancis@illinois.edu>

Dear Dr. Bettina Francis,
In regards to proposal EP.16.23, the GEO wants to make clear that the
proposal in no way conflicts with the collective bargaining agreement
that GEO has with UIUC.
Secondly, the GEO welcomes increased training for TAs especially
around complex issues such as race, class, gender, sexuality, etc.
Lastly, as a social justice labor union the GEO fully supports proposal
EP.16.23, especially in light of the prevalent racism at the UIUC campus.
If you or anyone on the committee have any questions, GEO
representatives will be at the meeting to answer any questions.
Have a good day!

Andrea Herrera
-Andrea Herrera
Staff Organizer
Graduate Employees' Organization
IFT/AFT Local 6300 - AFL-CIO
630-273-5768
andrea@uigeo.org <mailto:andrea@uigeo.org>

UNIVERSITY OF ILLINOIS
AT URBANA-CHAMPAIGN
Department of Human Development and Family Studies
College of Agricultural, Consumer and
Environmental Sciences
222 Bevier Hall - MC 180
905 South Goodwin Avenue
Urbana, IL 61801

II

April 5, 2016

Dear Members of the Senate Committee on Educational Policy:
We write to express our strong support for the campus Committee on Race and Ethnicity' s
proposal to change the general education cultural studies requirement so that students must take
both a U.S. minority culture and a non-western culture course. We are aware of and respect the
logistical and budgetary concerns raised by some members of the Senate committee. At the same
time, we believe that the University of Illinois has an obligation to educate its students to be
successful professionally in their chosen fields (working effectively with people from diverse
backgrounds is a critically important job skill in today' s society) and to be responsible citizens
with understanding and appreciation of our diverse society. We also believe the addition of a
U.S. minority culture requirement is consistent with the campus ' commitment to diversity and
inclusion. Thus, we urge the Senate committee to support this proposal.
On behalf of the Department of Human Development and Family Studies,

Q(~~~
l1~sociate Professor &

~A--

Barbara Anderson, M.S., M.S.W
Academic Advisor &

Director of Undergraduate Programs

oe~

· usan Silverb
Professor & Department Head

Phone (217) 333-3790

